Abstract-Many instructors are using literary texts along with language structure books in English as a Secondary Language (ESL) classrooms. Since literature is often written to portray a particular cultural or authentic experience, the material presented may not be familiar to ESL students. Also, the students may find such texts structurally complex and impossible to understand. To overcome these challenges, instructors need to implement strategies that will make the literary materials relevant and useful to student learning. The current study describes how multiple technologies were successfully employed in the presentation of Chinua Achebe's 1958 novel, Things Fall Apart. In addition, ESL students' reactions to the integration of technology in instruction were explored. Findings from this study have pedagogical implications for instructors who plan to incorporate literature and technology into their ESL curricula.
The purpose of this study was to describe how technology was used to successfully teach literature in an ESL class and explore the affect on students" vocabulary skills and their reactions to the use of literature and technology in their learning. For the purposes of this study, a novel written by Chinua Achebe (1958) entitled Things Fall Apart was used. Some of the language used in the text is very authentic to the Igbo culture in Nigeria. In addition, this book portrays colonization, an experience and a theme that was very unfamiliar to the ESL students who participated in the study.
B. Research Questions
The questions that guided this study include: 1. What did the ESL students acquire from the use of literature in their classroom? 2. How did the students perceive the effect of technology integration in the teaching of literature on their learning?
3. In what specific ways did the variety of technology used help student understand the concepts presented in the authentic text?
C. Significance of the Study
Several benefits may be derived from this study. First, faculty who teach literature may find it useful to know how technology facilitates the teaching and learning of literature. Second, ESL faculty might realize the benefits of integrating literature instruction with technology and its implications for ESL students" learning. Finally, education administrators may realize through this study the importance of technology integration in the teaching and learning of literature especially to ESL students.
II. REVIEW OF LITERATURE
In this review themes related to the current study are presented. First the approaches and methods in language teaching in ESL classrooms are reviewed. Next, the importance of including literature or literary texts in the ESL curriculum is addressed. Finally, issues related to technology integration in ESL instruction are discussed.
A. Approaches and Methods in ESL Teaching
According to Li (2006) , language acquisition among young children is a gradual process that involves building vocabulary from messages received through communication and using the language in a highly supportive, nonstressful environment. Li goes on to point out that "it is exactly these same conditions that foster the acquisition of a second language. The teacher is responsible for providing the understandable language (comprehensible input), along with whatever supports are necessary in order for the students to understand the message. Using approaches and materials that add context to the language such as props, gestures, and pictures, all contribute to the students" acquisition and eventual verbal production of language" (p. 56).
The above statement suggests that, the language presented by the teacher, the environment in which the language is presented, and the strategies used in presentation are very important considerations for the instructor if the aim is to facilitate student comprehension and language skills. A comprehensive presentation by Richards and Rodgers (2001) revealed some of the strategies that have been applied in language instruction over the years. These include GrammarTranslation, Direct, Reading, Audio-Lingual, Cognitive, Counseling Learning, Comprehension-Based, and Communicative approaches.
The Grammar-Translation method involves having students translate sentences from their native language into the target language. Mostly, with this approach the emphasis is less on student ability to speak and more on grammar and translation. When faced with questions that require speaking, students are allowed use gestures and other nonverbal responses. The Direct approach on the other approaches does not allowed students the opportunity to apply their native tongue. Students are immediately immersed into studying the new language they plan to acquire.
Another approach that is used in language instruction is the Reading approach where the emphasis is placed on being able to read and build vocabulary in the secondary language. This approach requires more control over the frequency and usage of the vocabulary. Similarly, the Audio-Lingual method involves focusing attention on pronunciation and oral drillings.
The last four approaches have some similarity to the afore-mentioned methods but however have some unique characteristics. The Cognitive approach, for instance, involves emphasizes on rule acquisition and the instructor views reading and writing as important as students" ability in listening and speaking. That students are able to understand and comprehend the language are the main objectives put forth in the Counseling Learning, Comprehension-based and Communicative approaches. In these methods listening comprehension, language use, and fluency of use are viewed as important. These will lead into students" ability to read and write the language over time which allows speaking, reading, and writing over time. Finally the Communicative Approach emphasizes where language use and fluency of use is emphasized.
With all these approaches it is essential that the instructor provides a supportive environment, adequate communicative practice, and applicable learning activities to assist students. Another element of importance is the language learners" acquisition of vocabulary. According to Nation (2001) learning a second language involves learning vocabulary or words. Researchers have noted that extensive reading helps improve learners" vocabulary knowledge and
B. Using Literary Texts in Language Instruction
The review of teaching methods used in ESL classrooms showed that reading, listening, speaking, and writing are four important activities emphasized in language learning. Language textbooks provide the opportunity for practicing these essential components. However, using only textbooks in ESL instruction has been found to be insufficient.
For instance, from a three-month in-depth investigation of the use of ESL textbooks with Taiwanese students from 56 participating high schools, Chen, Chen, and Sun (2010) found that the books used offered few opportunities for students to expand their vocabulary beyond the first 2,000 words and academic words. Chen, Chen, and Sun went on further to suggest the use of novels as a good written supplementary source, as they involve extended reading. An assessment of the literacy skills among the Taiwanese students in Chen et al"s study showed a significant improvement in reading scores among the participants when literary texts were included in instruction. The use of literature provides the opportunity for ESL students to interact with the language as they get to learn new words or vocabulary.
In another study by Horst, Cobb, and Meara (1998) in which 34 second language learners were included as study participants, the results revealed that students learned new words, built associations between them as a result of using reading literary materials. More importantly, through the use of the materials the students acquired vocabulary and knowledge of the words learned lasted over a period of at least 10 days.
In addition to helping students build vocabulary, other suggested benefits of using literature books are that they are motivating and authentic, provide a narrative and plot to stimulate interest, build up interest for other cultures, and help build fluency (Horst, 2005) . Furthermore, literature books are often less expensive and may come with other supplementary material such as tapes, CD-ROMs, and movies that make comprehension easier.
The afore-mentioned studies have submitted that reading or using literature in ESL classrooms does encourage vocabulary learning. Although, the evidence suggests that these materials can ensure language proficiency levels at all levels of education, one drawback that has pointed out is that the texts do not present curricular items in a particular sequence as textbooks do (Gareis, Allard, & Saindon, 2009). For instructors who emphasize sequencing, this might be an important issue worthy of consideration. One way to resolve this issue might be for such instructors to be very selective in the choice of the text used and considerate about when such texts need to be included in the curriculum. Also, since literary materials might present some cognitive difficulties for students, instructors might want to consider the inclusion of other presentations or supplementary materials to support learning.
Learning a "new" language could be difficult and the process may present challenges for most learners. It is therefore important that instructors in such classrooms find ways to encourage and support student learning. Since the use of technology has been deemed as one of the ways to positively support the teaching and learning process in general, it might be a good option for consideration in ESL classrooms.
C. Using Multiple Technologies in Language Instruction
The rapid development of technology and evidence presented regarding the effects of technology integration in instruction has made this approach popular in the teaching and learning process. Through the use of word processors, presentation software, multimedia, hypermedia, drill and practice programs, the Internet, and other procedures and tools, students from all walks of life are able to engage in instruction and the learning environment designed to meet their specific needs.
Language teaching is one area in which the application of technology has been encouraged. So far, technological equipment such as radio, TV, cassettes, CD-ROMs, DVDs, and communicative tools such as e-mails, chat rooms, discussion boards, and internet conferences are being used in language classes. According to Usun and Kömür (2009) , technology such as movies and music can help instructors in language classes by providing them a good opportunity to develop and create different, enjoyable tasks for their classes. Wang (2004) also added that the use of technology helps meet language learners communication needs as well as help them develop their language skills in the classroom. Using various kinds of technological devices gives language students the sense of freedom, motivation, and encouragement they need for learning (Genc-Ilter, 2009).
Audio and visual technologies in the form of graphics, pictures, maps, and videos have been used in ESL instruction. Audio materials encourage listening skills while the visual presentation not only provide a focus of attention but also makes it easier for language learners to fill in any information they do not understand. The concern though is that some students may view the visual content passively and may garner very little meaning from the presentation. Presenting the visual information first and then and then following up with the audio is one strategy that has been suggested to prevent this problem.
It must be pointed out that using both audio and visual presentations simultaneously lead to a higher effect when compared to a single presentation at one time (Mayer, 2001 ).Together, these presentations attract the students" attention and help them understand the gist of the subject matter being presented. Audio-visual materials present students with a lot of information, especially in the form of cues such as facial expression, hand movement, and gestures which hold their attention and may encourage even the novice learner to focus on the message at hand. In addition, the representations enhance learners" listening comprehension and helps with understanding of difficult materials (Ginther, 2001) . Video segments are known to be the best presentation since they spark interest by presenting information using multimedia formats and the language learners are able to link such presentations to enable comprehension.
Results from some empirical studies conducted on the subject support the points mentioned above. Pawling (1999) investigated 11 participants reaction to language learning using CD-ROM packages. The packages included multimedia presentations of video, text, photograph and sound. The findings showed that the use of the CD-ROM promoted collaborative learning while ensuring autonomous learning.
Similarly, Tsai and Jenks (2009) conducted a quasi-experimental study to explore the effect of using a CD-ROM program as a supplement in teaching English language students. A total 87 students participated in the study. Two intact classes were assigned to the control and the experimental groups for four weeks. The students in the experimental group were assigned to two weekly one-hour sessions of use of a Teacher Guided Multimedia CD-ROM program while the control group received traditional instruction. The results from a vocabulary test showed that the experiment group achieved better English vocabulary acquisition compared to the control group.
Sarica and Cavus (2008) on the other hand studied e-learning among English language learners. The courses offered learning through chat rooms, net meetings with the entire class, and pen pal search engines. The findings showed that the e-learning approach helped enhance student learning. However, using 14 third-year university students as participants in a study where language was taught by way of the Internet, Kartal and Uzun (2010) observed that the students lacked physically, contextually and pedagogical skills at the end of the program.
In short, most of the research indicate that the use of technology in language classes helps improve the four skill areas recommended for success, that is, listening (Belz, 2002) 2000) . Genc-Ilter (2009) strongly recommends the following for successful integration of technology in the language curriculum: instructors need to focus on the importance of using authentic and interactive activities, materials should be selected with the needs and interests of the students in mind, the lessons should meet pedagogical requirements, and the activities should be well supported by the technology.
III. METHOD

A. Research Design and Participant Selection
This study used a qualitative approach to describe how technology was used to successfully teach literature in an ESL class and explore students" reactions to the use of technology in the ESL classroom. An IRB was used to seek permission to conduct the study. Purposeful sampling was used in selecting participants for the study. Contact with the participants was initiated by way of recruitment letters handed out during a class visit. Students who indicated their willingness to take part in the study were asked to complete an informed consent form prior to participation.
The study participants comprised of 10 Thai students who were studying English as a second language, six females and four males. Five of the students were Language and Vocational Training third year (LVT) students and the other five were first-year in the International English Program (IEP). In addition to majoring in ESL, the IEP students were also majoring in International Business. Chinua Achebe"s 1958 novel, Things Fall Apart, was used with a variety of audio-visual devices to teach literature to this group of ESL students. The technological devices included David Orere"s 1987 movie on Things Fall Apart, a video interview by the British Broadcasting Corporation (BBC) Book Club (2006) with the book"s author, Chinua Achebe, and a CD-ROM package consisting of listening exercises. In addition, computer technology, the Internet, and an overhead projector were used in the presentation of literary materials to the students.
B. Data Collection and Analysis
Data for the study were collected by way of one-on-one interviews. Two 45-minute semi-structured interviews were conducted with each participant during the semester of instruction. The first interview was conducted at the beginning of the semester to determine how much students knew about colonization and post colonial literature. During the interview, students" vocabulary skills were also evaluated. The second interview was conducted at the end of the semester to determine the extent of improvement in students" vocabulary as well as their knowledge on colonization experiences as a result of employing the literary materials and technology. Specifically, students" perception of the use of technology in the teaching of literature in the ESL classroom was assessed.
The interview data was transcribed, coded, and analyzed for themes as suggested by Patton (2002) . In reporting the findings of the study, a lot of effort was made to ensure participant confidentiality. Pseudonyms were used in place of the participants" actual names. Also, to ensure accuracy, member checking was to make sure that the transcribed data reflected the actual responses of the students.
IV. FINDINGS
The results of the study are reported in two phases. The first phase reports data from the first interviews while the second phase reports data from the interviews conducted at the end of the semester.
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The first phase of data collection helped the instructor of the class determine the teaching strategies that would help reach the needs of the students. Students" responses confirmed that they had no prior understanding of colonialism and postcolonial literature. One male student said: I think I can [ 
define] colonialism…but I do not know of any colonial literature. Another said: That's a big word [colonialism]…I do not understand literature [written in English] …I need [to] the English first.
Regarding vocabulary, the LVT students had a medium proficiency level. Almost all of them could construct basic grammatically correct sentences in English using the appropriate vocabulary and that could be explained by the fact that they had previously taken 2 years of consistent English classes, and before that, many of them had taken ESL classes in primary school. The IEP students had a higher level in vocabulary, due to a higher volume of English course hours they had taken. In each of these classes, the researcher focused (among other tasks and assignments) on improving the vocabulary proficiency of the learners. To that effect, he used the vocabulary instructions provided by the course manual, plus other activities that he created. After reading each text, the students were asked to read the new words in the text, plus their definitions. After that, the instructor would ask volunteer students to construct an English sentence containing the new word they had learned in the reading of the day.
The second set of interviews revealed changes in student understanding of the novel in general, the terminology in the novel, specifically, as well as their use of the vocabulary. Also students indicated that they found the use of technology in the teaching of literature in this course effective.
Influences of Multiple Technologies
The students perceived the technological devices as education tools that helped enhance their understanding and engagement with the colonization and postcolonial experience portrayed in the book. The general reactions from the students show that the technology enabled easier and accurate evaluation of the characters and events in the literature. One of the LVT male students stated:
The
use of videos and CDs made it easier for me to understand the issue of colonization in Things Fall Apart. I was able to understand and analyze Okonkwo's behavior with a lot of details in my assignments. Seeing how Okonkwo walks on the TV screen enabled me to realize how aggressive this character is.
The students realized that weaving technology within the Literature curriculum equips them with high listening and comprehension skills that in turn facilitate their discussion of the literary text. One of the LVT female students said:
use of listening and comprehension CDs in this class prepared me to understand Things Fall Apart when we studied it. I was able to understand everything people said in the video because our instructor had initially had several listening and comprehension assignments and sessions with us.
Using technology in this class produced a familiarity between students and the setting of the novel Another LVT female student stated that:
The use of the internet enabled me to locate geographically where Africa (Nigeria precisely) and Britain are. I was therefore able to link the areas in Things Fall Apart with the mental map that I acquired after seeing Nigeria and Britain on the screen when our instructor pulled the map of the world from the internet and projected it.
The participants also indicated that the use of technology in this class enabled them to have more interaction and feel more proximity with the literary material; it saved the participants enormous efforts that would have been invested in trying to imagine or picture the characters as they are portrayed in a written text. It appeared the technology made it easier for students to draw comparisons between the plot in the book, the setting and conflicts in the text, and their personal environment and society. One female student in the LVT section said:
Seeing Okonkwo in the video enabled me to judge him better as a character: his bushy hair made me think that he resembles a spirit, a being that is super human and can even be scary. Being able to see Okonkwo made me think that he is a good man: he did not speak much, he was "a man of action" as good men are in Thailand.
One female IEP student also voiced a similar opinion:
The use of the movie and the internet made me understand the book so well that I can have a strong opinion after watching it: the colonizer was trying to change the "nationality" of the Africans, and nationality is called sanchaat in Thai language. Watching the movie on Things Fall Apart and listening to Achebe's interview and listening to our instructor as he showed us the map of the world helped me acquire many new English words and expressions like "colonization, brutality, intrusion, usurpation, subaltern, oppression" and several other words that I had never heard or understood before.
The data showed that the use of technology in this class empowered the students to such an extent that remarkable and striking inferences were made in their study and discussion of the text, and the learners felt that they improved their skills in Literary criticism and beyond that, their overall level in English language improved. One female LVT student said:
Watching Another important feature that technology brought into this study is the specific details that contribute to add an interesting twist to the plot. Watching the movie enabled the students to grasp certain feelings and emotions that are difficult to capture in a simple reading of the text, especially for ESL students. One of the male IEP students stated this as portrayed in the following lines and she ends her comment with the ease with which she could draw a comparison between her society with pre-colonial Nigeria:
Looking The female IEP student who had previously compared Okonkwo to the Thai hero Srithanonchai also unveils the minute details that technology allowed the students to perceive in their study of the literary material:
The colonial experience is fully exposed in the movie, to such an extent that one can make a judgment on that experience, and I can say that the colonial experience was good: the white master did well by building a court of justice and other facilities, and Okonwko and his friends in Things Fall Apart deserved to be imprisoned because justice had to be done.
V. DISCUSSION
The data gathered in this study supports Kay"s (1982) argument that "Literature does indeed have a place in ESL curriculum. For many students, literature can provide a key to motivating them to read in English. For all students, literature is an ideal vehicle for illustrating language use and for introducing cultural assumptions" (p. 536).
In addition, using literature in combination with the multiple technologies in the ESL classroom made it easier for the ESL students to understand the material which was initially construed as difficult to grasp. The study also shows that using audio-visual materials in the form of movies on a book prepares students to a more complete and complex reaction to the material and it also generates critical thinking as NCLE (2002) stipulates. The use of listening materials also prepares students and equips them with a better ability and predisposition to understanding and analyzing literary materials as some of the students pointed out in this research. The universal nature of the human experience is expressed best by the use of audio visual materials in the Literature classroom. The spoken word in movies transports students beyond their personal, individual and restricted world to a global world where human experiences mingle and overlap, as the colonial and the non colonial experience intersected in this research. The current study confirms what several researchers (Koskinen,Wilson, & Jansema,1985; Neuman & Koskinen,1992 ) demonstrated in their advocacy of the use of television and closed-captioning in the ESL classroom, but this research also goes beyond what they said. This research reveals that the use of literary materials with audio-visual technologies such as listening CD-ROMs, movies or videos based on the literary materials, and the computer technology and the internet may help ESL students more than the use of single technologies such as televisions with closed-captioning. This project showed that carefully selecting an audio visual material and introducing students to it while placing specific emphasis on vocabulary and prior knowledge factors as Koskinen et al.,(1985) reiterate , facilitates the teaching of Literature in the ESL classroom.
VI. RECOMMENDATIONS
Based on the results of this study, it is recommended that technology and other literary materials be used in the ESL classroom. Videos and movies based on books encompass several benefits that cannot be achieved when and instructors limit themselves to the print culture. Both ESL and Literature faculty need expose students to the use of audiovisual technology. ESL student exposure to literature is also recommended. Such an approach is somehow similar to the concept of English Studies that currently exists in the English department in certain colleges, a strategy that encourages students to combine Literature, Writing (Composition), Language and Pedagogy in their study of texts. Using technology and Literature in the ESL classroom helps train "strong readers" as Robert Scholes states in The Rise and Fall of English: readers who competently and confidently engage literary materials while bringing their own personal experience into that of the characters in the text. Several questions and issues face the practice advocated in this research and they can be considered as the basis for subsequent research. Questions given the issue of limited funding these days, how can ESL programs efficiently and successfully match technology applications to the instructional needs and goals of ESL programs? This is a challenge that instructors and educational administrators face, making this an area worthy of investigation. Finally, the digital divide remains a huge obstacle to overcome. The rift between those who have access to technology and those who do not is giant and must be considered.
